Teaching Overview cum Practicum

Graduate Course, HBCSE, TIFR
Monsoon 2019
(Semester 1 for first year students, Semester 3 for second year students)

Instructors: Reema Mani, Kalpana Kharade, Adithi Muralidhar, Harita Raval, N D Deshmukh

Course Credits: 4
Duration: 16 weeks (August 7 to December 6, 2019). Occasional Saturday class may be scheduled.

Time and location: Wednesdays and Fridays, 11am to 1pm, Room 217, Main building. Field work
locations to be intimated later.

Important dates: August 19-23 (Pre-service teacher shadowing), November 1-15 (teaching in
schools), subject to change, based on availability of schools/ teachers.

About the course

Scholars step into a graduate programme in education with differing levels of experience in
teaching and varied backgrounds of their education. No matter the differences, this course will
provide an immersive experience of teaching preparation and practice, preparing scholars to search
for answers to several questions later in their research: What should be taught? How do we teach?
How does a teacher prepare curriculum for conceptual development among students? How does one
make informed decisions about schools, teachers and students? This course stands on the belief that
one needs to understand the processes of preparation and practice of teaching to make decisions
about what is worth researching and what needs to inform policy.

The course consists of four main units, Teacher Preparation, Perspectives in Education, Organizing
the Curriculum, Experience in Teaching. Each of these units requires intense, consistent
participation from the scholars. Further requirements and assessments will be communicated to the
scholars in the introductory lecture(s). The course readings and useful links will be put up on the
Centre’s Moodle; contribution to discussions on the platform is also encouraged.

Teacher Preparation

This unit will help in gaining understanding of some of the teacher
preparation. There will be lectures, interactions with Pre-service teachers,
and observation of practicum in teacher certification courses.

Perspectives in Education

Education is complex and there are multiple perspectives that
inform(influence?) formal education. This short unit will include readings
and discussions about some of these perspectives and ideas. The unit will
require critical reading, presentation and written summaries.

Organizing the Curriculum

Participants are expected to select a topic from school curriculum, study
textbooks through grades and prepare an analytical report on the same. They
will share their understanding through presentations and work as a group to
prepare a consolidated analysis.



Experience in Teaching

This unit will expect participants to work as teachers of Science and
Mathematics. It is but one of the immersive experiences that scholars will
have of teaching in schools. They are expected to plan their lessons, teach,
and reflect on their teaching. In addition to school teaching experience, the
second year scholars will also teach at the Homi Bhabha Centre for Science
Education for an experience in higher education.

Important Note: Scholars are expected to maintain a reflection journal to be shared with instructors
from time-to-time.

Assessments:
The course components have been set as follows:

Unit Component No of Assessment
sessions
Teacher Lecture — Educational 1
Preparation Objective
Orientation 1
Observation of Pre-service |7* working |Field notes with observations,
teachers days interviews (if any), reflections
Debriefing 2 Participation in discussions
Perspectives in | Readings 5 Presentations, written summaries,
Education participation in discussions
Organizing the |Tracing a topic across 3 Presentation of findings, written
Curriculum grades and school boards report, participation in discussions
Experience in | Peer lectures (conducted by | 3 Lectures
Teaching 2" year)
Lesson planning 2* weeks
Teaching Practice 1* week Classroom sessions, reflections
Debriefing 2 Participation in discussions

* Subject to availability of schools/ teachers.
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